








Book Talk Rubric

Criteria Exceeds Standard Meets Standard Needs Assistance
Parts of Book Talk
e Title e All parts of the book talk are e Four to six parts are present e Oneto three parts are
e  Author and Author present present
Information
e Genre
e Plot

e Summary
e Connections

e Passage
e Recommendations
e Time

Plot Summary
e  Short summary that

withholds conclusion

Summary is succinct and
does not give away ending

Summary is slightly too long
or too short and/or gives
away ending

Summary is much too long
or too short, gives away
ending

Connections
o Text-to-self
o Text-to-text
e Text- to-world

All three connections are
made

Two connections are made

One or no connections are
made

Passage
e Selection from text read

with effective expression
and focused purpose

Short but instructive passage
that highlights at least one
element of the author’s style
Read with appropriate tone,
volume, and speed

Excerpt too long or too short
Read with minimal or
inappropriate expression
(evidence of poor
preparation)

Not included

Recommendation
e  Short, powerful
recommendation to
appropriate readers

Succinct and directed to the
readers who would most
enjoy this writer’s work or
this genre

Rambling, too general or too
brief. Directed to “any
reader”

Not observed

Time
e 3 -5 minutes maximum

3 -5 minutes

5 —10 minutes or under 3
minutes

Over 10 minutes or under 3
minutes
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Book Talk Form

Title:

Genre:

Author:

IMlustrator:

Author Information:

Plot/Summary:

Connections:
e Text-to-self:

o Text-to-text:

e Text-to-world:

Passage:

Recommendation:

(partner check) Practice Time:

(partner check) Practice Rubric Score:
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Book Discussion Groups

The book discussion group takes place during the work period of the Readers Workshop when the teacher is either conferring with students or conducting a guided
reading lesson. A book discussion group involves a small group of three to five students who come together to have a conversation around the same title, author, issue,
or genre to reflect on their reading and deepen their understanding of the reading. After their conversation, the small group generally shares their thinking with the class
during the whole-class sharing or reader’s chair, at the conclusion of the Readers Workshop.

Book discussion groups begin in kindergarten and continue throughout the elementary grades. They vary in length from 10 to 30 minutes, depending on the age and
experience of the students.

Book discussions provide opportunities for students to:

* Respond to general themes and ideas as well as particular lines, characters, situations, issues, and genres
* Blend aesthetic and efferent reading

* Discuss genre structures

* Connect personal responses to new ideas and information

* Explore open questions: “With absolute answers, the magic [is] gone.”

« Connect the text to other texts, experiences, values, and judgments

Book discussion groups provide opportunities for teachers to:

* Model Accountable Talk, think-aloud strategies, and questioning skills
* Set clear expectations for purposes of reading

* Guide students toward being accountable for their reading

* Monitor students involved in discussions

* Foster social interaction and successful group discussions

The mark of a good book discussion group is the intensity of participants’ interest, the level of Accountable Talk, and the amount of movement between
conversation and text.

e  Structures for the groups may vary widely, from participants taking specific, defined roles (see Book Discussion monograph), to taking part in less formal
conversations. For example, students may bring notes, ideas, and questions to a book discussion. The teacher works with students initially, but as students
develop understandings and accountability, only intermittent monitoring will be required. Keeping students in the same group over a period of time is
beneficial in that it develops more mature conversations due to increasing trust.

e Assessment of book discussions may include students’ reading logs, stories students have written, synthesis activities, literacy projects, audio recordings, and
self-assessment sheets where students record what went well and what could be improved. These records could then be collected for the reading portfolios.

e  Students will learn how to respond and discuss texts in book discussion groups by moving through a continuum of book discussion experiences. The first point
on this continuum is teacher-led, whole-group demonstrations and practice. Following a read- aloud or shared reading, the teacher begins by modeling the
responses one might make in a discussion group, and prompting students to extend and deepen their discussion.
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e As students become proficient in talking within the whole group, instruction moves to teacher-led, small-group demonstrations with practice. At this point on
the continuum the teacher is a member of the group. This allows the teacher to monitor progress and prompt for participation by all members of the group. This
step supports students as they gradually move toward independence. At this point, the teacher makes decisions about group membership and text selections.

e  The next point on the continuum is student-led, small-group book discussion groups. Here, the teacher is no longer a member of the group and students are
discussing texts without additional support, although charts and artifacts will guide student participation in the groups. The teacher continues to direct group
membership and the instructional focus for the discussion. A lesson for beginning work in small groups follows in “Getting Started.”

e A final point on the continuum is student-led and directed book clubs. In these groups, the students decide on the text they would like to read as well as the
group membership. These groups are often in addition to those the teacher plans as part of Readers Workshop.

Narrative: Plot Structure
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Book Discussion Groups (literature circles) - Lesson

Rituals and Routines

Book discussion rituals and routines need to be modeled by the teacher during the whole-class meeting time at the beginning of the Readers Workshop. Here students
can be shown the roles they will play and the purposes and questioning techniques to be used. The teacher may then use some of the independent reading and group time
for the entire class to be involved in small-group book discussions.

Getting Started

Outlined below is a suggested procedure that guides students through the process of a book discussion. High-quality literature will stimulate good book discussion,
providing the text appeals to the students’ interests and is rich in meaning. In the primary grades, a book discussion can occur around a book that has been read aloud at
least twice—once for general understanding, and a second time for a more critical response.

Topic:

Demonstrating a book discussion group (literature circle)

Goal:

Students will be able to engage in independent small-group book discussions

Appropriate Audience:

K-5
Resources:
Copies of text that all students have read

Major steps to cover:

1. Select copies of a text that all students have read.

2. Select a small group of students to model a book discussion for the rest of the class. Have the students sit in a circle so all the remaining students can see and hear
the discussion.

3. Establish guidelines for the discussion.

« Sitin a circle so group members can see one another.

*  Take turns talking; only one person talks at a time.

»  Stay on the topic.

»  Talk at least once but not more than three times before everyone has had a turn
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S

10.

11.

Begin the discussion by re-reading a portion of the story pausing at a selected place to make your own comment, connection, or to invite students to comment. Ask
open-ended questions such as, “What do you think?” or “Who has a connection with a personal experience/text?” It is important to encourage students to predict,
comment, and question.

As students talk, ask them to clarify, expand, or support their opinions. The aim is to help students to respond and comment naturally as in real conversations.
Demonstrate and encourage active listening.

At the completion of the discussion, ask all students to discuss what they heard and saw during the book discussion group. Make a T-chart that is titled: “Looks
like... Sounds like...” and record the students observations.

Book Discussion Groups

Looks Like ... Sounds Like ...

Use the next 20 minutes of the Readers Workshop for the rest of the class to engage small-group book discussions. The best conversations often occur in groups of
mixed abilities.

Rove around the classroom listening to students as they discuss the book that was chosen for the demonstration. If necessary, guide the conversation using the open-
ended prompts.

Conclude the book discussion by bringing the class back to the meeting place for them to discuss the experience. Ask students if their discussion looked like and
sounded like the one that was modeled.

Plan for additional group discussions in future lessons. Brainstorm ideas on how to have a better book discussion, and list questions that may be used to prompt
participants in upcoming book discussions. Demonstrate the use of sticky-notes to show students how they may mark places they may want to talk about.
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Progression of Book Discussion Groups—
Training and Implementation

Step 1

Step 2

Ster 3

TeacHer-LeaD WHoLe-Group
DemonsTraTIONS/PRACTICE

TeacHer-LEAD SmaLL-Group
DemonsTrATIONS/PRACTICE

Stupent-Leap Smar-Group
Book Discussion Grouprs

Stupent-Leap ano DirecteD
Book Crues

® Teacher demonstrates
classroom conversation/
talk-aloud (which follows
a whole-class read-aloud/
think-aloud).

= Students practice talking
about books in classroom
conversation/talk-aloud.

® Teacher with small,
student groups can model
(in fishbowl) productive
talking about books.

* Whole-group discussion
about fishbowl
demonstration—students
and teacher talk about how
small-group process works.

® Teacher guides student
book discussion groups
through small-group
reading conferences.

» Students conduct book
discussion groups.

e Teacher monitors through
small-group reading
conferences.

e Student groups
occasionally report back
to whole group to share
information on what is
working, what is not,
to get advice, to share
successes, to share book
reviews, demonstrate
book discussion strategies
(through fishbowl), etc.

* Whole-group discussion
should follow small-group
reporting—metacognitive
reflection is vital.

e Students conduct
book discussion in book
clubs they establish and
maintain.

» Students may seek teacher
input or feedback on this
ongoing process.
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ARTIFACTS

STUDENT ARTIFACTS:
Student Portfolio:
0 RTL (book review: historical fiction) w/Rubric & Written Self-
Reflection
0 Formal Book Talk with reflection
0 Annotated bibliography of four text read
0 Four student-selected notebook entries documenting reading habits
and/or skills
Notebooks:
0 Application of reading habits/strategies
0 Notes/Charts for reference
0 Conference notes
0 Summaries of books read & annotated bibliography
0  Writing Try-outs
0 Draft and revision of Book Reviews
0 Draft and revision of formal Book Talk

Notebook entries identifying the elements of historical fiction

TEACHER ARTIFACTS:

Teacher Assessment Notebook:
0 Status of the class
0 Conference notes
0 Guided reading/writing notes
0 Informal/formal assessment data

Charts:
0 As indicated in the America’s Choice Author and Genre Study
0 25 Book Campaign — students progress
0 Book of the Month Campaign w/student response

Word Walls:
Vocabulary & Visual pertaining to the author/genre being studied (for
example):
Historical Fiction
Narrative features
Habits of good readers
Compare/contrast

(ol elNeoRNe]

Bulletin Board:
0 Showing RTL that meet the standards w/teacher & student
commentary
0 Book Talk Rubric & Reflection w/teacher & student commentary
0 Genre board — Response to Literature: Historical Fiction
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FIVE ESSENTIAL PRACTICES FOR TEACHING ENGLISH LANGUAGE LEARNERS

The five essential practices for teaching English language learners are practices developed by America’s Choice to support the literacy
needs of ELL students. These practices are a result of current second language acquisition research, literacy development, and
effective classroom practices. They provide a framework for creating appropriate Readers and Writers Workshop lessons for students
who are emerging English Speakers. (4dmerica’s Choice: Teaching English Language Learners: Literacy)

Essential Practice 1

Classroom Applications

Develop Oral Language through Meaningful

Conversation and Context.

Oral language is the foundation of literacy and a main tool for
learning and interacting in both academic and social settings.
Natural exposure and planned experiences with oral language
facilitates increases expression and understanding of the second
language. Oral language also supports vocabulary development in
context, paving the way for better comprehension and production.
Exposure to rich oral and written language environments is vital
for developing literacy and language skills.

Develop oral language through meaningful conversation by
planning language experiences and building consistent time to
engage conversation.

Enunciate and rephrase difficult works allow extra time for
practice and repetition.

Demonstrate and orally explain activities step-by step.
Rephrase difficult instructions

Use think-alouds. Verbally share the comprehension thought
process.

Provide opportunity for practice: allow extra time for practice
and repetition in oral, reading, and writing activities with
appropriate feedback.

Allow students to respond through Turn and Talk activities,
oral, choral reading and re-reading.

Use audio recording of a text to provide extended to provide
extended literacy opportunities where students listen to the
reading of a text independently while developing fluency,
accuracy, and language acquisition.

Plan daily read-alouds to model literacy strategies and to
scaffold fluency, accuracy, and independent reading.
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Essential Practice 2

Classroom Applications

Teach Targeted Skills through Contextualized and
Explicit Instruction

Full literacy is a fluid combination of oral, reading, and writing
skills. These skills must be taught through explicit and
contextualized instruction that scaffolds learning. Contextualized
instruction provides students with extra linguistic clues that
support understanding not only of the content but also of the
language being used in the lesson. Combining contextualized
practices with the knowledge of phonemic awareness, phonics
skills, language structures and functions, text patterns, and literary
devices such as metaphors, analogies, figurative language, and
unfamiliar cultural concepts, will aid students in achieving
stronger literacy skills. Explicit skills give the students the tools
they need to comprehend increasingly complex literacy demands.

Use clues of context to make instruction meaningful. Teach
skills and strategies ;using materials, books or writing that
students know and understand

Use Big Books or shared reading to teach phonics, vocabulary
and language features.

Use student or teacher writing models to teach craft, spelling,
and language use conventions.

Teach phonemic awareness within a context. ELL children
must attach meaning and experience to phonemes they may
never have heard before. Teach phonemic awareness while
explicitly teaching vocabulary, meaning, or within-a-story
context.

Understand the linguistic background native language and
address these issues specifically.

Pay special attention to sounds of letters. Languages have
different linguistic features. For example, while the vowel
sounds in English vary, Spanish vowel sounds are consistent.
Students will transfer what they know about one language and
automatically, and sometimes incorrectly, apply it to English.
Use meaningful activities to teach phonemic awareness, such
as language games, Word Walls, word banks, songs, poems,
and rhymes t ha focus on particular sounds or letters.
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Essential Practice 3

Classroom Applications

Build Vocabulary through
Authentic and Meaningful
Experiences with Words

Developing and deepening a student’s
understanding of new words is essential
for English language learners. Building
vocabulary in the context of literature,
experiences, and modeled writing ensures
that students will own the new words
they encounter. Vocabulary building is a
lifelong process and students must learn
ways to integrate and approach new and
challenging words. Discussing, playing
with, and using new words allow students
to gain new vocabulary through
meaningful, and therefore memorable,
experiences.

e Vocabulary development must be taught intentionally. Since word knowledge
correlates with reading comprehension and meaning-making strategies used in
decoding, it must be a focus for instruction.

e Vocabulary development must be taught in context. Connect word knowledge with
background knowledge and instructional context. ELL students need both meaning
and context to acquire new vocabulary.

e Facilitate and plan activities that support the three main ways vocabulary is learned:

1. Through meaningful conversations with adults and other students.

2. Listening to adults read at slightly higher levels than the student’s
independent level.

3. Read extensively on their own at their reading level.

e Pre-teach vocabulary words, prefixes/suffix, context clues, and cognates. Build
students’ skill box with vocabulary and give them tools to understand and connect new
vocabulary.

e Use content Word Walls or word webs. Support cognitive structuring for ELLs by
connecting new vocabulary to themes, ideas, or generalizations.

e Explicitly focus on and teach academic language. Students need to be consistently
exposed to formal or content specific language and vocabulary.

e Explicitly teach the building blocks of language. Students need to learn the connecting
and transition words of the English language (“however,” “in conclusion”, etc.)Teach
them in context and teach them explicitly.

e Focus teaching Tier 2 words, as well as essential Tier 1 words. Although most explicit
vocabulary instruction should focus on Tier 2 words (words with a high frequency in
the written language, example: examine), ELLs need instruction around Tier 1, or basic
spoken words as well.
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Essential Practice 4

Classroom Applications

Build and Activate Background Knowledge

Learning is based on establishing neural connections in the brain,
drawing on previous experience, background knowledge, and
prior and current environments. It is both the teacher’s and the
student’s job to facilitate these connections in order to construct
meaning and understand new ideas and concepts while expanding
on their own world knowledge. Actively fostering these
connections will enable students to more easily interpret their
surroundings and assign meaning to new concepts while
expanding their own

Elicit student’s experience and comments. Connect school,
literary and personal events through talking, writing, and
reading.

Consider the cultural background of students when selecting
literacy materials such as books and poems. Support language
development of Ell students by giving them new English
words for experiences that are close to home. Using materials
that represent their cultural background increases motivation
and supports participation.

Discuss and build language around universal themes. Connect
new language to universal experiences.

Build content-based word banks and webs. Connect new
language to other known words, experiences, and ideas to
support cognitive structuring.

Use native language and value home culture. View home
cultures as a resource, rather than a liability.

Use hands-on experience based instruction in all academic
areas. Language can be built upon common classroom
experiences.

Encourage students to make connections before, during and
after reading/

Find out what students know, and build on their experience.
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Essential Practice 5

Classroom Applications

Teach and Use Meaning-Making Strategies
Intentionally teaching meaning-making strategies provides
students with a toolbox to approach future learning challenges.
Meaning-making strategies vary from helping students
comprehend text to various strategies students can use to
understand English-dependent lessons. Modeling appropriate
behaviors to students gives them the tools to be autonomous
learners and supplies them with options they can use to interpret
environmental input, both academically and socially.

Explicitly teach student meaning-making strategies.
Model for students how to visualize, make connections,
monitor for meaning, determine importance, etc.

Provide opportunities for practice. Sustain daily work
periods in reading and writing for students to practice
these strategies.

Systematically assess students and adjust instruction.
Monitor progress and use data to adjust the focus of mini-
lessons, conferences and small-group instruction.

Model activities and thinking for certain skills. Students
need to see and experience what is expected of them
before they perform a task.

Beginning ELLs need more than just phonics and English
Language Development instruction. EXPOSE
STUDENTS RIGHT AWAY TO COMPREHENSION
STRATEGIES. Waiting to address skills in chronological
order hinders academic growth and English proficiency.
Teach students how to help themselves in English-
dependent lessons. Model your thinking and how you
approach problems. Build students cognitive toolbox by
explicitly teaching the ways to help themselves during
difficult language situations.
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NOTES:
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